






 
 
 
Dr. José Mendes Barros  
President of the Board  
Associação de Paralisia Cerebral de Coimbra 
 
 

Preamble  
 
Since its foundation, the Cerebral Palsy Association of Coimbra (Portugal), in 
addition to their main activity, has sought to enrich and diversify their activities 
to ensure successful integration of people with special needs, promoting 
learning opportunities and personal enrichment for all its clients. 
In 1985 APCC held the 1st National Camp for disabled people, at Quinta da 
Conraria - Coimbra, has participated in numerous sports championships, 
national and international meetings and international exchanges, and more 
recently created the Educational Farm and Adventure Farm,   also directed to 
the school and urban community. Has developed different Youth in Action 
transnational projects.  
We can state that has been a constant concern of our organization the 
promotion and skills development through the activities of non - formal 
learning. 
We understand that: all forms of learning are valid and complementary to 
each other; all have their place in people's lives from the perspective of 
lifelong learning, all are important to fill the multitude of skills, abilities and 
knowledge that characterize human beings and their needs for full integration 
into society. 
The growing need for a greater appreciation / valorisation   and recognition of 
educational strategies outside of school context or professional has always 
been advocated by us. 
 
The EU 2020 strategy clearly states in its objectives the recognition of non-
formal and informal education, as one of the goals for education, training and 
lifelong learning for smart growth, sustainable and inclusive. 
Throughout its history, the APCC has proven to be a dynamic agent of social 
policies, implementing on the ground with clients in the day to day, these 
measures, creating a network of diverse and multidisciplinary partnerships, 
seeking to improve the quality  of services provided. 
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the above definitions are helpful for the purposes of recognition and 

understanding of non-formal learning, following remarks must be made: 

First, the definition above is based on the theoretical assumption that it is the 

learner centred educational orientation which is the key classifying criteria. 

Those who sympathise with pragmatist educational philosophy, constructivist 

conception of knowledge, alternative educationalists, social pedagogy, 

emancipatory youth and community work and so on, are likely to agree on this 

criteria and the usefulness of this particular definition. However, those close to 

the objectivist conception of truth and the didactic thinking of the mainstream 

formal education might find the criteria too limited and too exclusive. However, 

the social world is about interpretations and it might not be possible to find a 

meta-level viewpoint which puts together the different theoretical educational 

approaches into a framework which all could share. In the end, also education 

is to take sides. What is anyway useful is to be aware of the differing 

approaches, reflect them and to be open to look at their weaknesses and 

strengths, their inter-relations and potential synergies.  

Second, from the viewpoint of the learner, same things may be learned 

through different learning approaches. One may pass exams or even receive 

a university diploma in outdoor education (formal learning), build expertise in 

outdoor activities through active involvement and practice in an adventure 

education organisation or in a private company organising adventure activities 

(non-formal learning) and one may learn about adventuring in the nature from 

the media, from friends or from just moving around in the woods, lakes and 

the mountains (informal learning).  

Third, even if a learning process is essentially formal, non-formal or informal it 

may comprise of elements of the other two types of learning. In this sense 

learning approaches inter-relate. This is a recent finding in the research on 

how to find the criteria for the classification of formal, non-formal and informal 

learning, which we will discuss next.   

 

Searching for the criteria   

There are plenty of actors which try to define formal, non-formal and informal 

learning; representatives of the various educational disciplines, the 

professionals, organisations, political bodies in local, national and 
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skills, critical reflection and social action is typical to a non-formal educational 

approach.  

Recent research has shown that, as a rule, the different types of learning are 

mixed in educational practice. Thus, it is difficult to create clear-cut typologies 

or classifications of learning types. Still, formal, non-formal and informal 

learning are very different kinds of learning approaches. Even if their 

classification is difficult, it is necessary to recognise their respective 

differences in their concept of knowledge, educational philosophy, ethical and 

moral principles, methodological specificities etc. One of the key differentiating 

factor between the educational approaches is their power. The superior power 

of formal education is related to its legal, political, social and financial status. It 

also has the power of creditation, the power to define the contents and 

accomplishments of learning. The influence of non-formal learning is much 

lower; the professional status of practitioners of non-formal education is lower 

than those of formal education, their professional representation is weaker, 

their social and political recognition is lower and their measures and 

standards of creditation have only taken their first steps.  

In this situation Outdoor Adventure Education and other non-formal learning 

fields welcome the recent strong political support of the international 

organisations, the Commission, in particular, to the recognition of the 

achievements and the potentiality of non-formal learning. At the same time it 

is vital for the non-formal learning community, the practitioners and 

researchers, to involve themselves in a continuous development and self-

reflection of their own educational thinking and methodological practices.    

One of the current challenges is finding the ways to link non-formal learning 

and formal education. For European Union and the Commission, in their 

efforts to create these links, Outdoor Adventure Education provides a 

particularly interesting partner. OAE is a leading vector in the development of 

non-formal learning with long-standing experience on co-operation with formal 

education, both with schools and with vocational and university education. 

However, as we have seen, linking formal and non-formal learning is not as 

self-evident or unproblematic as it might first appear. Outdoor Adventure 

Education, with its first hand experience of and constant critical reflection on 

co-operation with formal education, provides front-line information on the 
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Perspectives Non -formal and experiential  
 
Perspectives about Non-Formal Education and experiential Learning 

 

The idea is to describe the context and the actual situation / panorama of the 

non formal education in each partner country. So what we need is a short 

description. 

 

NON-FORMAL EDUCATION IN POLAND  

 

The educational system in Poland is still under influence of the political 

changes. This process applies to both formal and non-formal systems of 

education. In the years 1947-1980 all forms of non-formal education were 

financed and controlled by the state. There were functioning many sport 

clubs, clubs of interests, youth clubs, scouting, etc. Besides many weak points 

this system was very efficient because it was mass and freely available. It 

offered various forms of self-development beside the school education.  

Since 1989, as a result of deep political changes in Poland, many of the 

institutions and educational centres were privatized and many other have 

failed to survive these changes. The community centres, local common 

rooms, youth clubs were replaced by new, private institutions which offer a 

wide range various activities adjusted to the demands of the modern society.  

Non-formal education in the official Polish educational system is represented 

only by individual ventures and is not present in the educational programmes. 

Usually it takes form of some individual experimental projects and is not a 

systematic and planned action. There are also the institutions of social welfare 

designed for some specific social groups like the unemployed, the poor, the 

handicapped, etc. They prepare and conduct special educational programmes 

for them to help them in their personal development and functioning in the 

society. 

The greatest advantage of the political changes for non-formal education is 

abundant development of non-governmental organisations like foundations, 

associations, etc working in this field. Every of these organisations has its own 
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Education and Training area. This is demonstrated in Europe 2020 strategy, 

which expressed the need to promote the recognition of non formal and 

informal learning as a means to improve the overall quality of all levels of 

education and training in the EU, combining excellence and equity through the 

promotion of mobility of students and trainees, and improve the situation of 

youth employment. 

 

 

In Portugal, available information is scarce. Pinto, in 2007 states that one of 

the reasons for this dearth of information refers to the fact that a term is not 

consensual. For example,  this concept is often associated with extra-

curricular education, adult education, community education, vocational 

training, etc.. 

This concept, non-formal education is, practically not identified on government 

documents and only sees a close, when we look closely at the Article 4 of the 

Law of the Education System (Law No. 46/86 of 14 October) for the extra 

education -school, that qualifies as a lifelong learning process, with the aim of 

enabling people to increase their knowledge and develop capabilities in a 

perspective of lifelong learning and continuing educational activities, such as 

the European Commission also sees the Non-formal education (Pinto, 2007). 

In terms of government,  financial support is scarce at this level, taking into 

account the documents provided and information available on the INE 

(National Institute of Statistics). 

Also the INE - National Institute of Statistics, by its published information, 

confirm this, since only a minority of the population engaged in activities of 

non-formal education and are younger and more qualified to attend. In 2007, 

according to a study conducted by the Institute, 23.1% of individuals aged 18 

to 64 years, participated in some activities of non-formal education. 

Considering this typology as a way to lifelong learning, then we have: 

Age Percentage of population  
18-24 27,4% 
25-34 31,8% 
35-44 24,7% 
45-54 20,0% 
55-64 10,1% 
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In what concerns policies and programs developed in this field,  at national 

level , we should refer the "Escolhas" programme.  This programme appear 

after a Resolution  of Council of Ministers in 2001. In 2009, the third phase of 

the programme was finished. The target groups were children and youth at 

risk, living in troubled neighborhoods, children of immigrants or ethnic 

minorities. It was intended for non-formal education to crime prevention and 

social inclusion of young people (Pinto 2007). 

As we saw earlier, information on the types of educational non-formal 

education in Portugal are scarce. It is clear that the non-formal education still 

does not occupy a place of great prominence and is the only non-school 

education that we found the best approach to this concept. This reality 

extends also financially level since in recent years  the state budget continues 

to show little expression (Pinto, 2007). 

 But if you think of this issue at the intersection as a target group with the 

disabled population, according to our project, so the references are reduced 

drastically. From research information conducted on the Internet, find the 

national Good Practice developed under the project Markthink (see Chapter 

7), as well as a bibliography. 

Thus, in an attempt to overcome these difficulties, the project team felt the 

need to create a questionnaire, which is attached for information otherwise. 

Based on information from INR - National Institute for Rehabilitation, we 

obtained a list of IPSS which joined a list of institutions that work with the 

PCD's level of sport. The questionnaire was sent to all these entities, but the 

answers were very scarce (only 6) 

 

In one of the answers, the institution did not perform outdoor activities. 

Another concretized only swimming activities. Finally the most complete 

response states that perform outdoor activities, such as: exchange - mobility 

projects; canoeing; outputs to the community, therapeutic riding, camping, 

sailing adapted, etc..  

The target group of activities varies in age from 10 years to 50, (17 are the 

number of female participants and 26 are  males). The age group with the 

largest number of participants is between 15-19. The aims for these activities 



http://www.ine.pt/xportal/xmain?xpid=INE&xpgid=ine_publicacoes
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A second skill was not always assessed because the need for it did not arise, 

- conflict management. As not all activities had moments of conflict, we felt 

that it was not possible to properly assess this skill. 

The other fur skills were easily observed, and it was possible to possible to 

assess their development. 

We should also point out that there did not seem to be a progression in the 

number of times skills were observed. 

Analyzing each of the skills in turn, we can say that: 

Responsibility 

This was a skill that was quite well developed (frequent 33/ very frequent 21).  

Time management  

As the results shows, this skill was poorly developed (46 Infrequent or never). 

The sumo f the frequent and very frequent result did not even reach half the 

score obtained by the previous skill.  

Teamwork 

Generally speaking, participants had acquired this skill: very frequent 25, 

Frequent 36. 

Conflict management  

We consider that this skill was less well developed than the others, since 

there were not always conflicts between the groups, or they had to be 

provoked by the observers. Therefore, the results obtained reveal that the skill 

was not very well developed: 32 infrequent or never. 

Decision making   

This was one of the skills that had the most balanced results: 25 very 

frequent; 24 Frequent; 32 infrequent or never. On explanation for this could be 

the fact that, in all activities, the young people had to take decisions various 

times during the course of the activity.  

Expressing opinions  

As in the previous skill, this was also used frequently in the activities and 

showed a good level of development (33 Frequent, 29 very Frequent). 

Some explanations of  the results obtained:  

The period of observation of the skill was between 9 march and 4 may, 

excluding the month of April.  
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Good practice example. 

To intensify the process of rehabilitation and make it more effective they 

brought into effect their own idea of clubs of interests for the participants of 

their workshops. Participation in the clubs is voluntary but 70% of our clients 

take part in them. One person can be a member of a few clubs. 

At present there are working five clubs of interests: 

music-instrumental club, theatrical club, photographic club, journalist club, 

hiking club. 

 

The music-instrumental and theatrical club prepare performances according to 

their own idea. The members of the theatrical club make up their own story 

and prepare all the necessary costumes and decoration. They participate in 

all kinds of performances, festivals and competitions.  

The participants of the photographic club experience the world through the 

eye of lens. They learn the secrets of photography - how to use a camera, 

both digital and traditional, how to make good pictures and how to develop or 

print them.  

Persons who are the members of the journalist club learn how to write a short 

text to a newspaper or to make an interview. They also attend various cultural 

events and write reviews.  

The members of the hiking club experience the beauty of the nature during 

their tours into different parts of the country including high mountains. 

Although it usually requires a strong physical effort, they do very well.  

Once a year members of each club go for a week-long trip. During this trip 

they undergo an intensive process of social rehabilitation. Every day they 

make a plan for the next day. Each day is for them a challenge and a personal 

test of skills. They prepare all the meals and take care of their personal 

hygiene by themselves. They learn how to manage in the real life 

circumstances and how to manage unexpected situations. 
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In the shower cabins right beside them  the water was hung up in spreading 

cans and simply moved when necessary.  

 

Two small tents und a big one served 

as toilets und nursing rooms.  

 

 

 

 

 

 

 

In the kitchen of the camp we prepared fresh delicious food organised by 

Chrissie, either using wishes of the participants... 

 

 

 

 

 

 

 

 

 

 

 

... or using fresh collected herbs and 

plants guided by a woman who is an 

expert in preparing magnific quark 

(fresh cheese / yoghurt) sweeted with 

honey but flavoured with the wide 

range of herbs from a short walk 

through the surroundings of the mill.  
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Highness II �² Ropescourse

 

 
 

 

 

 

 

 

 

Hohe Elemente 
im Seilgarten
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By now we can do such long walks 

 

Summer time 

 

 
Climbing the hill 

 

Autumn time 

 

 
Enjoying the nice weather and colors 
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Some pictures of the camp: 

Cooking together; Living together; Having fun together 
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whole class will fit on a minibus it is fairly straight forward for learning outside 

the classroom activities to take place. 

 

Description of an example of activity  

  

The school has a strong history of using the outdoors to make learning 

relevant and motivating. This includes many visits to museums, businesses, 

zoos, London, etc. The outdoor Education programme is quite extensive and 

is embedded into the curriculum as well as annual trip to Wales and other 

targeted programmes. 

Since September 2011 a programme working with keystage 4 learners who 

are aged 15-16 has moved under a new piece of accreditation. For the last 10 

years we have run at least half a day of vocational and recreational activities 

including things like cooking, first aid, painting and decorating, cycling, 

canoeing, orienteering, gardening and careers guidance. The programme has 

been very successful and includes some learners from the local mainstream 

schools. 

With the new Foundation Learning programme coming live in the UK from 

September 2010 we have looked at ways to develop this programme and 

include it further in the Foundation Learning Programme. The revised 

programme called FLash includes most of the previous options but with a 

slightly greater emphasis on gaining accreditation. We have chosen to work 

with City and Guilds as an awarding authority as their work seems relevant to 

the needs of our learners and the brand of city and guilds is very good with 

employers and colleges. 

The whole of year 10 are engaged in Foundation Learning. A small number of 

learners (5) who have been identified as having greater ability have been 

given 1 day a week at the local Further Education College working towards a 

level 1 vocational award, the remainder approximately 17 learners plus an 

additional 12 learners from mainstream and 3 learners from another special 

school are on the programme. The programme has been delivered to 

mainstream pupils for some time. The local high school is just across the field 

and so it is relatively easy to move learners about as required. The learners 

from the other special school are at about the same level as some of our least 







mailto:lchapman@ashley.suffolk.sch.uk
http://www.ashley.suffolk.sch.uk/
http://www.lowestoftfl.co.uk/
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Theme: Diversity  

Date: 19/10/10 

Activity:  Mountain bike orienteering, climbing and cooperative games 

Target Group  (8 to 10 elements): the group was 5 elements; one of the 

elements was ill; the ages were distributed from 17 to 32 and there were 

present physical disabilities (Cerebral Palsy). It was a mix group, concerning 

the gender. 

 

 

 

 

 

 

 

 

Duration:  10h00m-16h30m 

Analysis of the activity  (concerning the following aspects: leadership; 

interactions; problem solving; conflicts; time expending to conclude the 

activity) 

The entire group adhered to the activities with ease. One of the elements 

selected missed due to illness, so the teams for the activity where adjusted; 

both where mix and one team composed just two members. 

One element of the group, a girl was more disturbing because she always 

spoke a lot and always complaining. This behavior during the games of 

cooperation has not positive. Despite various interventions in an attempt to 

modify the behavior by the facilitator, had no effect. 

During the activity of orienting, the groups showed some difficulties in 

analyzing the map and the main complaint was regarding some climbs. In 

group two, the boy became the clear leader; In this group he tried to make 

attempts to the female colleague observe the map, to give her opinion and 

then decide together what way to follow. 

In none of the groups were found conflicts and mutual help was always 

present.  
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During the journey, the team that left in the first place, arrived in second, 

because they lost two times.  

It was clear that a better knowledge that some elements had about de space 

of the farm, was facilitator in the activity.  

In climbing one girl (A.) did not wanted to do the activity or attempt. The other 

girl (P.) made two ascents, one of them was blindfolded. None of the group 

members had previously scaled.  

This was followed by another time for 2 more games of cooperation. The girl 

(A.) was voluntary to do the pastor in the game, but showed a lot of difficulties 

to implement all the indications/orders given and also showed very 

tough/resistant to fulfill them. 

 

Comments of the participants:  

In general all expressed satisfaction with the activities. Reported some fatigue 

after the orienteering in mountain bike, especially by some who considered 

the toughest climbs. Also highlight the fact that the groups showed mutual 

support, wait for each other, make decisions together. 

They attributed to the activity in the morning: from 1 to 10, a time grade was 9 

and the other note 8. 

The group that arrived in second place said that they were lost states that it 

lost, lost because it looked good map, but highlight the fact that they have 

always waited for all the members of the group. 

Comments of the facilitators:  

(concerning: positive aspects; difficulties; strategies used, what could be done 

in a different way, etc) 

Indeed we must highlight that this time the activity was done as a group and 

were discussed all the possibilities. There was always a great support among 

the elements of the groups. 

It was difficult trying to deal with the participant girl who had a more 

inappropriate behavior and, despite the interventions of the facilitator, the 

behavior has not changed greatly. 

It was important the presence of the facilitator in the groups because it 

allowed the groups, for example to examine the map more carefully, better 

observe the details; The fact that some of the group members knew the 
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The elements of the groups were punctual in arriving at the place of the 

activity. It were created two mixed groups. 

In a group was more obvious the leadership by one element, but not to strong. 

The interactions were always appropriate and we never found conflicts. The 

group that gets out in second place came in first, with a fast rhythm during the 

task. The other group arrived about 30 min. after.  

Naturally shared the task of poking the pliers and the analysis of the map, was 

also made together. 

Comments of the participants  

All participants enjoyed taking part of the activity. Stated that they always 

walked together and that they helped itch other. Both groups attributed to the 

activity score of 10. They felt that time passed very quickly and they have said 

that they would like to repeat this kind of activities. 

Although information that some elements of the groups were about de farm 

was seeing like an advantage, they also reported difficulty in analyzing the 

map. 

They also liked the climb and to most of them was the first time. They also 

gived note 10. Some have shown special interest because it was gived the 

opportunity of climbed blindfolded. 

 

Comments of the fa cilitators  

(concerning: positive aspects; difficulties; strategies used, what could be done 

in a different way, etc) 

The facilitator of a group said that his group was very united and always 

waited for each other. Everyone bit the pliers to turn. The knowledge that 

some elements had about the farm was clearly one of the facilitating factors. 

There were no physical complaints about the track. 

Once again the support and presence of the facilitator in the groups was 

especially important to highlight some details in the examination of the map. 

There was an element of a group who tried to go ahead despite the incentives 

of the facilitator to wait for the colleagues to support them. The boy never fully 

comply with the advice. 

Again the greatest difficulty was the analysis of the map. This group never 

reported physical complaints not unlike the group of motor impairment. 
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One group completed the work faster and faultless. 

During the climb was used again the encouragement and positive 

reinforcement to support all participants. 

 

Notes  

The elements of this group were not known, but worked very well together. 

 

Final conclusions:  

Mixed groups allows rich interactions and it is possible to see the best of the 

participants; the mutual help was always present; the day was organized in a 

different way with more activities that was a positive aspect referred by the 

participants. In this group we saw that the disability have influenced the 

results of the activities (less time to do the activities; more will to do some 

more activities). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 




















